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Supervision/Practice Tutorials
Introduction
Some practice educators refer to practice teaching or practice learning sessions, others use the term practice tutorial. This is because supervision is not just about case management, it is a forum for education. It is in supervision that practice educators can support students to reflect on or analyse their practice. This handbook, however, will continue to talk about supervision as this is the term that people are most familiar with.    

Recognising that supervision has a theoretical base and has several functions may help practice educators  understand their own approach to supervision.
This handbook, and the training session that it supports, will enable practice educators to:

· Understand the purpose of supervision
· Identify good practice in relation to supervision

· Understand the different functions of supervision

· Identify their own approach to the role of supervisor

· Consider blocks to supervision and how to overcome them

· Discuss the impact of power imbalances on the supervisory relationship

· Begin to explore the teaching aspect of supervision (to be addressed in more detail in the training session on integrating theory and practice)
The training will draw on practice educators’ own experience of supervision and will be participative.
Why Have Supervision?

Accountability

· The best interests of the service user/s must always come first

· Supervision is mandated by agency policy/social work education

· All students require supervision: it  is a necessity, not a luxury
· Supervision promotes competent, accountable and empowered practice

· Supervision promotes anti-discriminatory / anti-oppressive practice
· Accountability

“Good” Or “Bad” Supervision

This activity is intended to help practice educators identify good practice in relation to supervision                                 
Participants should consider their own experiences of being supervised

Identify a positive experience of supervision and a negative one

In small groups, describe what constitutes “good” and “bad” supervision

Report back to the whole group.

	“Good” Supervision
	“Bad” Supervision




Good Practice in Relation to Supervision
Referring to the agency’s supervision policy is a good starting point, as it should ensure that the student is being treated equitably within the agency and receiving supervision to the standard usually provided.

The first supervision is an opportunity for both parties to discuss what they expect from supervision and to draw up a supervision contract. Honesty and openness on the part of both parties is crucial to supervision being effective. It is particularly important to discuss power imbalances.

Formal supervision should take place on a regular basis – the standard  is once a week (or equivalent) for 1½ hours. As the student becomes more independent, it may be possible to reduce the supervision to fortnightly. Social work education requires that students receive 1.5 hours per week formal supervision. 

Supervision should be protected time, showing a commitment to the process. If supervision is cancelled, it should be rescheduled at the earliest opportunity. There should be no interruptions or other distractions.
Effective supervision is a shared process, with each party bringing prepared agenda items. 
Some practice educators also prefer to share the process of recording the sessions, with each taking it in turn to make notes. (Note: it may be useful for the PE to make their own additional notes about the student’s ability to reflect in supervision and about any tasks that either party may be required to carry out) 
As with any written record, it is good practice for both parties to agree that notes are a true record and sign to that effect.
The practice educator should understand the different functions of supervision and their application.
Supervision Agenda

Standard agenda items are usually agreed at the placement agreement. The following list is one example of standard agenda items:

· Student progress

· Student workload

· Practice Learning Assignments 

· Key Roles 

· Values Requirements

· Relationship between theory and practice

· Best practice, including anti-discriminatory and anti-oppressive practice

· Areas of concern

· Areas of strength

· Team, workplace and agency issues

· Level of practice educator / placement supervisor support

· Future preparation and planning

· Issues of power in supervision relationship

· Other significant matters 

An alternative agenda is:
· Caseload management – work allocation; progress

· Problem solving – exploring particular concerns and options for resolution

· Theme teaching – focus on a particular aspect of professional practice

· Review of progress against NOS

· Planning future learning opportunities

· Anti-oppressive practice (integral)

· Any special issues

Adapted from Doel et al 1996. 

Teaching Social Work Practice. Ashgate Publishing

Neither model explicitly refers to reflective or analytical practice. It may be useful to include this on the supervision agenda, in order to embed the concept in the student’s thinking. The student’s learning journal is an invaluable tool in supporting the reflective/analytical process and practice educators should ensure that they see it on a regular basis and that they engage in discussion of its contents, so that is used meaningfully and can provide evidence of the student’s practice and ability to analyse that practice. It is helpful to make this expectation explicit at the learning agreement meeting.

Practice educators and students may want to negotiate how they structure the supervision agenda in order to address all of the issues. It can be helpful to for each supervision to have a specific focus, for example caseload management one week; reflective/analytical practice another; progress against the National Occupational Standards every four weeks. 

What is important is that this is a negotiated process, that responsibility for setting the agenda is shared and agreed. 

Many practice educators will share the responsibility for recording supervision, typing up and distributing the minutes for alternating sessions. This may be supplemented by the practice educator taking additional notes re action points, as a memory aid, or noting the student’s input to the supervision, e.g. that they come prepared; that they engage in discussion about theory; that they are particularly reflective.

Although the learning agreement meeting will begin to agree the parameters for supervision, it may also be useful to draw up a supervision contract. This will require some preparatory work, such as exploring what the student’s previous experiences of supervision have been. Some students will have never experienced supervision and the starting point will be to explore what they understand by the concept. 

Where there is an off-site PE and a workplace supervisor, a three-way negotiation will help to clarify roles and responsibilities.

Early on in the induction period (probably the first supervision) the following questions can help the student to begin to think about what is meant by supervision:

· What has your experience of supervision been?

· What worked well for you?

· What was difficult, inhibitive or unhelpful?

· If you have not had supervision before, what do you imagine it will be like?

· How do you envisage this supervision relationship?

Adapted from

Beverley, A & Worsley, A

P90, Learning & Teaching in Social Work Practice

2007, Palgrave Macmillan
These questions are intended to stimulate discussion, not to interrogate the student. The practice educator will share their experiences, with a view to developing a shared understanding of supervision.

The practice educator can also outline their expectations of supervision, in relation to themselves and the student; examples of the expectations of an off-site practice educator are given on the following two pages.

Having shared experiences, understanding and expectations, a formal supervision contract can be drawn up – an example follows the pieces on expectations.

What I Can Offer in Supervision/Practice Tutorials

Honesty

Feedback to student

About myself/limitations

Availability

I won’t always answer my mobile but I will respond to messages & texts

Email

We will have fortnightly contact (with the expectation that the on-site supervisor will meet with you in the intervening week)
Support


Re practice


Re portfolio


Relationship of theory/practice


Anti-oppressive practice


Reflective practice
Expertise/knowledge


Practice teaching


Portfolio


National Occupational Standards

Commitment


To supporting you


To ensuring that the placement is successful


To meeting your learning needs


Values

As an off-site practice educator I can’t offer any up-to-date knowledge or expertise in relation to the placement setting and I expect that to come from the workplace supervision
What I Expect From Students in Supervision/Practice Tutorials

Honesty


Fears re placement/work


Values/ethics

Any struggles

Commitment 


To working


To actively learning


Supervision/practice learning process

Homework
Preparation

Active participation in sessions

Note taking

Learning journal

Portfolio work

Supervision Contract - Sample
Supervision Contract Between

Supervisor and Student
Aim

This agreement aims to detail arrangements for formal supervision sessions, to delineate practical matters, and specify reciprocal tasks, expectations and renegotiation arrangements.

Basis

This agreement has been discussed and negotiated between the two participants mentioned above. It will cover the period of Student’s first practice learning opportunity at the XXXTeam. The dates of the practice learning opportunity are as follows: 4 January 2011 – 23 June 2011.

Practical Arrangements

Formal supervision sessions will be offered on a weekly basis and will last approximately one and a half hours.


Formal supervision will usually be conducted on an individual basis but, at times, group supervision sessions will be held. Sessions will be arranged according to the particular needs of Student and the specific topics and issues under discussion.


Notwithstanding the formal sessions arranged, Student will be able to contact other members of staff for advice, support and case discussion, and will be able to avail her/ himself of 
opportunities for informal, day to day supervision within the Unit.


Unless otherwise arranged, supervision will take place in Supervisor’s office.


The time for each session is as follows: 9.00 am – 10.30 am each Monday morning. (It maybe necessary to rearrange 
some of these times. Notice will be given in advance if this is 
the case.)

Content of Sessions

Each session will discuss, review and critically analyse social work practice. Not only will the focus of the session be upon Student’s practice, attention will also be given to the identification of learning needs and opportunities and resources to meet these, training needs and professional development. There will be opportunities within the sessions to discuss more general matters relating to professional and personal development as a social work practitioner.

Wherever possible, we will discuss ways in which Student is meeting or can meet the National Occupational Standards and how he uses theory in practice and how to record evidence gathered.

Expectations

It is expected that both participants to the agreement will be punctual and treat the supervision arrangements as a priority.

If, for any reason, it is not possible to attend, or one of the participants will be delayed, it is incumbent upon that individual to contact the other as soon as possible and to  renegotiate a date and time.

It is expected that Student will bring a written agenda of issues and topics s/he wishes to discuss within supervision to at least ten sessions. These will help provide evidence illustrating the achievement or otherwise of key roles and units of the National Occupational Standards.

Specific topics will be discussed at supervision. The context of supervision is set out within the learning agreement. Focus is maintained by adherence to the practice curriculum. Although it is a requirement to demonstrate anti-oppressive and anti-discriminatory practice throughout the practice learning opportunity, at least one supervision session will focus upon the identification, assessment and challenge of oppressive practice in social work.

It is expected that aspects of the law relating to social work in this agency, to special issues and service users worked with, and particular models for practice will form part of supervision sessions. Student may be required to bring material s/he has researched for presentation at these sessions.

Student can expect honesty from the practice educator and other staff in the unit. Where aspects of Student’s practice are recognised as particular strengths these will be 
acknowledged and further skills development encouraged. If 
aspects of Student’s practice cause concern these will be 
identified and discussed with him/her at the earliest opportunity within a framework that seeks to identify that which needs to be done to ensure his/her practice is competent.

If Student has any difficulties or issues s/he wishes to raise s/he can expect the practice teacher to respond as soon as is practicable. Student can also approach other members of unit staff.

Renegotiation and Review
This agreement can be changed after discussion with both parties and to mutual satisfaction.

If at any time the agreement does not seem to be working as arranged either party can ask for a complete and comprehensive renegotiation in order to determine a mutually convenient set of arrangements.

The agreement will be reviewed at three points during the practice learning opportunity. A formal interim review will take place at the midpoint of the practice learning. The date for the midpoint review is 5 April 2011.
Specific Details
Case work will be undertaken jointly with the practice educator.

Student will complete a learning journal to reflect on her/his experiences throughout the week. This will be used to focus supervision sessions.
	Signed (supervisor)………………………………………..

Date
………………………………………………………..

Signed (student)…………………………………………..

Date…………………………………………………………




Functions of Supervision

This section (adapted from the work of Kadushin**) is intended to show the different functions of supervision, so that supervision can be understood as a specialism. By understanding the different functions, practice educators may be able to better understand the process of supervision and the role that it plays in practice education. In the event of struggling students, or of supervision not meeting the student’s needs, the practice educator may be able to see how focussing on a specific function can impact on progress.

What is crucial for practice educators to understand, is that supervision is about accountability: accountability to the requirements of the social work programme; accountability to the agency and, most importantly, accountability to service users.
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 Functions of Supervision

· Management

· Information giving

· Education

· Support

· Assessment

[image: image3]
The Management Function Of Supervision

The managerial approach is mainly to make certain that the task is being achieved by ensuring:

· The overall quality of the student’s performance
· Agency policies and procedures are understood and followed

· The student understands her/his role and responsibilities
· The student is clear as to the limits and use of their personal, agency and statutory authority
· Work is reviewed regularly in accordance with agency and legal requirements
· Work is reviewed against the requirements of the National Occupational Standards
· Action plans are formulated and carried out within the context of agency functions and statutory responsibilities
· The basis of decisions are clear to the student and made explicit in agency records
· Records are maintained according to agency policies
· The student knows when the practice educator expects to be consulted
· The student is given an appropriate workload
· Appropriate time management by the student
· The student acts as a positive member of the team
· The student understands the functions of other agencies and relates appropriately to them
· The student receives regular formal appraisal

The Educational Function Of Supervision

The aims of the educational function of supervision are to develop:
· The professional competence of the student

· The student’s theoretical base, skills and knowledge

· The student’s value base in relation to race, gender, sexuality, disability etc and to enable them to understand its impact on their work

· An understanding of the student’s preferred learning style and blocks to learning

· An assessment of the student’s learning needs and how they can be met

· The student’s capacity to set professional goals

· The student’s ability to reflect on their work and interaction with service users, colleagues and other agencies

· Regular and constructive feedback to the student on all aspects of their performance

· The student’s ability to generalise learning and to increase their knowledge about how they learn

· The student’s capacity for self appraisal and the permission to learn constructively from mistakes

· A relationship in which the student provides constructive feedback to the practice educator and develop a two-way learning process

The Supportive Function Of Supervision

The aims of the supportive function are:
· To validate the student both as a professional and as a person

· To clarify the boundaries between support, counselling, consultation and confidentiality in supervision

· To create a safe climate for the student to look at her/his practice and its impact on them as a person

· To give the worker permission to talk about feelings, especially fear, anger, sadness, repulsion or helplessness

· Helping the student to explore emotional blocks to their work

· To explore in a safe setting issues about discrimination

· To support students who are subject to any form of abuse from service users or from colleagues

· To monitor the overall health and emotional functioning of the student, especially with regard to the effects of stress

· To help the student to reflect on difficulties in colleague relationships and to assist the student in resolving conflict

· To clarify when the student should seek external support

· There may be the danger of students seeking excessive support by being too passive or helpless – support is not counselling

The Information Function Of Supervision

The aims of the information function are:

· To ensure that the student has an understanding of the work of the agency and how it relates to the wider picture of social care provision 

· To give students information about the structure of the agency – a “who’s who”

· To give students information about relevant polices and procedures and explain their implications

· To impart updated information in respect of the agency and consider their implications
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The Assessment Function Of Supervision
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The assessment function of supervision is to:
· Assess the student’s work practice, professional development and value base against the National Occupational Standards
· Identify any difficult areas and seek to address these, in partnership with the student and, possibly, the tutor

Supervision Modes

This diagram is intended to show how students might be supervised outside of the formal sessions. This is not intended to replace the formal 1.5 hours but, if minuted, may be used as evidence of the student’s practice. The more informal or ad hoc supervision can be useful learning and teaching experiences.








Blocks To Supervision

It is reasonable to expect students to be active participants in the supervision process and, as previously outlined, this is best made explicit at the learning agreement meeting and within the supervision contract.  As with the process of learning (see handbook on adult learning), however, students might put up barriers to supervision. In this module, practice educators are to consider how students might put up blocks to supervision and how the practice educator can overcome those blocks.

The reasons for the barriers existing may include:

· Lack of confidence

· Not understanding the rationale for supervision

· Anxiety at being deskilled

· The parent/child relationship may be reactivated in supervision

· A feeling of being continuously evaluated
· Feeling powerless
· Fears that their previous knowledge, ways of working may be threatened
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Blocks To Supervision
There may also be reasons for the practice educator to erect barriers to the supervision process
· Unacknowledged problem areas of their own that might be triggered

· Uncertainty about their authority – anxieties that it could destroy a working alliance

· Some desire to be liked

· Need for the student’s approval

· A possible degree of hostility

· A wish to hide ignorance
· Lack of experience in the role
Blocks The Student May Use
· The student brings personal problems to supervision – places the practice educator in the role of therapist

· The student seeks to establish a social relationship with the practice educator – how do you evaluate a friend?

· Excessive flattery of the practice educator – how do you evaluate someone who so clearly admires you?

· The student has an area of knowledge or experience that the practice educator does not and uses this knowledge to deskill the practice educator
· Undermining the practice educator’s authority – “my last practice educator said……………..”

· Being selective in what is brought to supervision – reduces potential for criticism
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Blocks The Practice Educator Might Use
· Colluding with the games played by the student

· Not admitting to a lack of knowledge – place the burden for discussing theories and methods on to the student

· Not acknowledging the student’s skills, knowledge and experience – practice educator as expert
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How To Dismantle The Blocks

· The practice educator should be clear about expectations and  boundaries – convey  these to the student

· Mutually agree a supervision contract

· Mutually agree the supervision agenda, so that areas/issues/service users are not omitted

· Be honest

· about gaps in knowledge

· about mistakes
· about the blocks

· develop self-awareness

· Review 
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Power Imbalances
Reflect on one of these issues:

Race

Religion

Gender

Class

Physical ability

Sexuality
Age
(not a definitive list)
As a practice teacher, what feelings, fears or fantasies do you have about supervising a student whose race, religion, gender, class, age, physical ability or sexuality is different from your own?

Consider what feelings, fears or fantasies a student might have about you in terms of ‘difference’
How will you address you own feelings, fears or fantasies?

How will the student be supported to address their feelings, fears or fantasies?

Supervising Students From Discriminated Against Groups

· Do you have a clear understanding of issues of power and powerlessness before starting to practice teach?  Do take some time to decide how you will address these issues in relation to yourself and the student.

· Understand and acknowledge appropriately your potential to oppress students within the supervisory relationship.  For example, be clear that if you are black, this does not mean that you cannot be sexist; if you are gay/lesbian, this does not mean that you cannot be racist.

· Discuss with the student what will happen if they feel that you are being oppressive.  What will be the process for trying to resolve the situation; who else may be involved and at what stage; identify the forums that exist for the student; discuss the implications for assessment.

· Ensure a climate where students from discriminated against groups feel able to report their experiences of discrimination and feel heard and supported.  It is all too easy to try and explain away comments, and not to see them in the context of the student’s daily experience of discrimination. For example, “yes, I know what she said was offensive, but she is only a ………….” or “I’m sure she wouldn’t have said it if she knew that you were listening”

· Make it clear to students from discriminated against groups that you will be prepared to act positively and quickly to investigate and intervene in reported incidents.

· Do carefully watch the workload of students from discriminated against groups.  For example, do not use gay or lesbian students as ‘experts’.  Although they will share a common experience of oppression with gay and lesbian clients, they will have skills to offer to a wide range of clients.

· Do not let fears of accusations of homophobia, sexism, ageism, racism, disablism, stop you from giving gay and lesbian, women, older students, black students and students with a disability, feedback about their progress.  It is disempowering if criticisms are not shared with them, and stops students either explaining their practice or using supervision to look at how they can change it.
· Do not expect students from discriminated against groups to have a more sophisticated analysis of oppression than other students, and be careful that your expectations of their anti-oppressive practice are not different from your expectations of other students.  Students who experience oppression may have no greater understanding of how it operates structurally and institutionally.  Your role will be to facilitate this understanding.

· Do challenge students from discriminated against groups on their anti-oppressive practice, remember this is one way in which we learn.

· Do not discuss discrimination with students from discriminated against groups only in relation to their personal experiences and not as a structural and institutional issue. For example, if the student has a disability, only discussing disability with her/him, and only insofar as it impacts on her/him.

· Do recognise that students from discriminated against groups may be reluctant to discuss their experiences of discrimination, and their anti-oppressive practice, with practice teachers that do not make their own practice accessible.

· It is important not to decontextualise the student’s experience, i.e. You must consider the student’s actions etc., in the broader context of their daily experience of being black, disabled, gay etc, in this society, and not only in the context of supervision and social work training.

Supervision Styles 

Just as we have learning and teaching styles, we will also have preferences of style for supervision.

The following activity is intended to help practice educators identify their dominant supervision style. No one style is better than another but practice educators might like to think when they might have to adopt a different style.
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Reflections On Supervision
How strongly do you agree or disagree with the following statements?

Rate each statement from 0-10 
0    1    2    3 

        4    5    6                       7     8    9    10 

Strongly disagree……………………………………….Strongly agree

1 Supervision means being able to demonstrate that what is expected from the student is actually achieved. 

2 Supervision is where objectives and tasks are agreed to produce a required level of service. 

3 Supervision must ensure that clients get an even service. 

4 Assessment is a major area of the supervisor’s role. 

5 The needs of the client should be the starting point for all the work done in supervision.

6 Having created a trusting relationship, the practice teacher should use supervision to present the priorities, philosophies and polices of the agency.

7 Supervision must ensure that the best use is made of the skills, time and resources available.

8 Student and practice teacher have a shared responsibility to ensure supervision sessions take place.

9 Supervision is intended as guided self-observation which gives shape to that which the student experiences as fragment.

10 As supervision requires two parties with unequal power to make an effective working relationship, issues of values, rights, responsibilities and goals have to be explored.

11 It is important to draw up a contract, which acknowledges the joint expectations of student and practice teacher.

12 The practice teacher should create a climate that enables and empowers the students to talk about thorny issues, especially race and racism.

13 Supervision enables students to consider different ways of handling situations.

14 Supervision acts as a powerful role model for the management of difference and the use and abuse of authority.

15 Supervision provides the opportunity to look at work critically in a way that is professionally developmental.

16 Practice teachers must establish how the student learns and adapt according to that style.

17 Supervision is a deep well from which to draw strength and wisdom.

18 Supervision is not about giving false reassurance, but providing an opportunity to replenish and motivate students, valuing their strengths, effort and commitment.

19 Good practice teaching, as well as being stimulating, can also be painful.

20 Supervision is a helicopter that lifts from danger.

21 Supervision is the student’s most essential helping relationship.

22 A practice teacher who says ‘’ …Just tell me about the case…’’, invites unconscious misrepresentation as to what went on between the students and client, therefore invalidating the whole thrust of the session.

23 Supervision is a warm wall to give support in bouncing ideas off.

24 The practice teacher should be able to say. .’’I don’t know…’’.

25 The practice teacher can help the student to discover how, in the implementation of the rules and polices, the victim inside the student may have collude with the victim inside the client.

Scoring

0 – 3 are  blue statements 

4 – 6  are green statements 

7 – 10 are red statements    

Majority of blue statements  = Emphasis on the Managerial

Majority of green statements  = Emphasis on the Educational

Majority of red statements = Emphasis on the Supportive

In small groups discuss:

·  Are your results what you would expect?

· Do you need to develop other styles?

· If so, why?
· How will you develop the other styles?
Adapted from:

The new social work practice 

Mark Doel and Steven Shardlow,

Arena, Aldershot

How to ‘Do’ Social Work: The Practice Curriculum
To reiterate: Supervision is not just about case management, it is a forum for education.

In order to teach social work students what they need to know in order to become competent, qualified social workers, practice educators need to know what it is that they are teaching. The following structure (Practice Curriculum) is useful for identifying what needs to be learned and how that learning can take place. It is quite intense and time-consuming but it is an invaluable piece of work. 
· What is the key purpose of your agency?

· What are the main tasks that a social worker has to do in order to achieve that purpose?

· What knowledge, values and skills are required?

· What does the student need to learn in order to do the job of social work in your agency? (Think knowledge, values and skills)
· What theories, research, policy and legislation would the student need to learn to be able to understand the work of the placement? 
· What skills will the student be required to develop?
· What tasks would the student have to undertake to learn the above?
· What Key Roles will each area cover?

· How will anti-oppressive practice be addressed in each area?
· What tasks would the practice teacher need to undertake to help the student to learn?

· What tasks would the team need to undertake to help the student to learn?

· What resources are needed to help the student to learn?
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Formal Mode





Supervision takes the form of unplanned discussions & consultations on an individual or group basis, where the agenda has to be agreed on the spot; often when an unforeseen crisis or problem has arisen.  However some space and time is created away from service delivery to work on the problem








Supervision takes the form of planned meetings on an individual or group basis, with an agreed agenda and methods for reaching objectives.





Such meetings can be arranged for a limited or indefinite period of time, for general or specific purposes.
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Planned








Supervision is tacitly given while individuals are working with clients or engaged in service delivery tasks.  It may take the form of help, advice, constructive criticism or offered through demonstration and example.


This activity may become the focus for explicit discussion in a more formal supervision; but it first occurs as unplanned activity because of needs and circumstances.





Agreements are reached between individuals and members of a group to give help, advice, constructive criticism and other forms of feedback, while working with clients or carrying out other service tasks.





These agreements are made in advance, according to predetermined objectives and made subject to monitoring and regular review.





Informal Mode








* Kadushin, A (1976) Supervision in Social Work New York, Columbia University Press
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